


 

 

 

 

 

 

 

 

 

 



The University of Kent Outreach and Widening 
Participation department piloted ‘Championing Boys: 
Exploring Who You Could Be’ in the Spring of 2023. 
This intervention worked with Year 7 boys from low-
socio economic background status groups in two 
schools within the same Multi-Academy Trust (MAT).  
 
The Championing Boys Programme began initially 
with a series of five in-school workshops and a 
campus visit delivered on the University of Kent 
Canterbury campus. Prior to the project starting a 
launch event was held, whereby selected students 
and their parents, guardians or supporters were 
invited to find out more about the programme and 
the potential benefits for the students participating.   

Aligned with the Taking Boys Seriously Project (TBSP) 
principles, the project aims to:  

 

 

 

 

 

A central part of the design of the Championing Boys 
pilot was the employment of male student 
ambassadors who could act as role models for 
secondary school students for the extended duration 
of the intervention. A core team of three male 
student ambassadors worked with the Championing 
Boys project from beginning to end, with their main 
responsibility being the support of students in 
workshops. All were undergraduate students in the 
final stage of their degree programme. 

The university and the MAT worked collectively to 
identify and target specific learners to participate in 
this activity. Students were specifically targeted for 
the intervention based on multiple widening 
participation indicators and were considered ‘mid-
level’ attaining students within the school. All 
students were targeted if they identified as male, 
were in receipt of free school meals and met three or 
more of the following criteria: 

• 

• 

• 



A group of 15 students per school were identified and 
a further 15 from each school were identified as 
comparator groups. The students identified to 
participate were all eligible for free school meals, 
lived within the targeted postcodes listed above and 
were considered mid-attaining students (scores of 90-
105). Some students were also in local authority care, 
and were prioritised for participation in the 
programme based on this.

Throughout the duration of the programme a 
research and evaluation assistant was present to 
observe the sessions. The research and evaluation 
assistant gathered written data about each session 
and the boys’ engagement within each session. The 
researcher was independent of the project’s 
development.  

The boys were separated into 4 separate groups, and 
participated in a 50 minute focus group. During which 
time, the boys were asked to complete a mixture of 
activities and answer discussions to help gauge both 
their thoughts on the programme and education 
more generally.  

Pre and post survey questionnaires were distributed 
to students at the start of the first workshop and at 
the end of the visit day. The surveys were designed to 
capture students’ opinions on education, their 
capabilities and engagement with education as well 
as engagement with the programme.    

Following the results of the surveys, it became 
apparent that the survey design was flawed. The 
questions used were broad for what was realistically 

achievable In six weeks, and not aligned with the 
programme aims. It should also be noted that there 
was a general lack of motivation to complete the 
surveys from participants. 

It would have been beneficial to ask the comparator 
group to complete pre and post evaluation 
questionnaires at the same time points, in line with 
what the participants completed. However, due to 
time constraints and capacity, this was not possible, 
instead only collecting data at one time point. 

This project was funded through Uni Connect and 
there were restrictions in terms of when the project 
needed to be delivered and completed by. These 
restrictions impacted capacity to be able to complete 
additional elements of research which may have 
yielded additional data. 

A series of questions were asked through the survey 
to assess students’ attachment to education. 
Responses were mixed, but overall the survey would 
suggest that students had less of an attachment to 
education following the project. 
 
The focus groups shed some light on these findings, 
and help us contextualise why students may have 
responded more negatively. Through the focus group 
it became clear that most students had some 
attachment to education, and all were able to identify 
lessons that they found valuable. They were happy to 
attend the Championing Boys programme when they 
were missing lessons that they disliked, but were 
upset when they were missing their ‘favourite’ 
lessons. One of the students was particularly 
disruptive in the sessions, because they were missing 
a lesson which they deemed to be more valuable.  It 
may be the case that this is a necessary risk of the 
intervention, as this year group does not have free 



periods in which students can participate in 
Championing Boys—classes need to be missed. 
Nevertheless, should Championing Boys continue, 
the potential negative effects of missing classes 
should be communicated with participating schools, 
which may have their own solutions to mitigate any 
antipathy towards missing lessons and, in turn, 
ensure students have as few barriers in their 
engagement with the programme as possible.  
 
The timing of the surveys may therefore have had an 
impact on students’ answers – if they happened at a 
time when students had more lessons they did not 
enjoy, they were more likely to give negative 
responses. 
 
In addition, students highlighted substitute teachers 
has a significant disruptor of their education and 
educational attachment. Without casting aspersions 
on the schools, which are operating within a broader 
context of a nationwide staff recruitment and 
retention crisis, we should take very seriously this 
feeling among students. 
 
It is not conclusive that the programme enhanced 
students’ attachment to education – the focus groups 
seem to indicate that students already had a positive 
attachment to education on the whole. However, 
these are young learners in a new educational 
setting, and therefore more likely to disengage and 
be less attached to education in future years. 

In the focus groups, some students could articulate 
how the programme had encouraged them to think 
about their future and possible future careers. Other 
students weren’t interested in a career in particular, 
but could articulate how the programme had 
encouraged them to focus on their education, so that 
they could progress to further study.  
 
Overall, there was evidence to support that the 
programme had motivated students to think about 
future career opportunities and potential progression 
into higher education.  

Students felt safe and heard through the 
Championing Boys Project. Through the focus groups, 
it became apparent that students felt the programme 
was nurturing and inclusive.  The student 
ambassadors played a pivotal role in this; their ability 
to listen and support students was integral to the 
success of the programme. It became apparent 
through the focus groups that students were craving 
the connection and understanding from staff 
delivering the sessions. 
 
Students voiced a perception that in schools girls 
were treated differently from boys. In their view, 
whereas girls were allowed to ask questions when 
they did not understand the materials, if boys were 
to do the same they were more quickly perceived as 
being ‘troublemakers’ or intentionally wanting to 
disrupt the class. In their opinion this was more 
strongly felt when supply teachers were present. In 
contrast, they felt that the Championing Boys project 
encouraged them to ask questions, and they felt 
heard in return. 
 
However, the purpose of the sessions were not 
always clear to students. There was a desire to better 
understand the link between certain sessions and 
future skills and careers. An example of this was the 
Physical Theatre workshop, which students enjoyed 
but could not understand what skills they gained 
from this.  

The survey results seemed to indicate that students 
were less confident in asking for help, or sharing their 
thoughts and feelings with others. The students 
ranked slightly more positive post-programme in 
questions around doing something they do not think 
they are good at, or trying something new. However, 
none of these findings were statistically significant. 
 
Through the focus groups, it became apparent that 
some students recognised their abilities and 
potential, especially in relation to further study and 
careers. This was enhanced by the Campus Visit, 
where students reported feeling that studying in a HE 
environment could be something they envisage for 
themselves in the future. 



The programme failed to address male stereotypes 
explicitly, and did not provide students with enough 
opportunities to engage with or challenge any 
assumptions or commonly held beliefs. This aim was 
not met in this iteration of the programme.  
 

 

 

 

 

 

 

 

 



 



  



“Boys underperform at all key stages of primary and secondary education compared to 
girls. Boys are more likely to be excluded from school. Boys are less likely to go to 
university: boys are less likely to become apprentices: boys are less likely to find paid work 
between the ages of 22 and 29. And when these boys become young men, they are three 
times more likely than women to be victims of suicide. They also belong to the gender that 
makes up 96% of the UK Prison population” (Pinkett & Roberts, 2019).  







 



 

 

 

 

 

 

 

 

 

 

https://www.ulster.ac.uk/__data/assets/pdf_file/0016/1511242/UU-TBS-Principles.pdf
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2. WHAT’S YOUR FAVOURITE SUBJECT AT SCHOOL? WHY?  

 

4.  WHAT WOULD YOU MOST LIKE TO DO AFTER GCSEs? Please circle one. 
 

1. How much do you 
agree with the following 

statements:  

Strongly 
disagree 

 
(Definitely 

not!) 

Disagree 
 

(No) 

Neutral 
 

(Maybe, 
maybe 

not) 

Agree 
 

(Yes) 

Strongly 
agree 

 
(Yes, 

definitely) 

I enjoy what I am learning in school           

I am motivated to do well in my studies            

It is important to me that I get good grades           
It is important to my family that I get good 

grades           

I feel like a real part of the school           
People at school notice when I am good at 

something            

I am included in lots of activities at school           

3.   How happy do you feel doing the 
following?  

    

Trying something new.           

Doing something you don’t think you’re good at.           

Sharing your thoughts and feelings with others.           

Asking for help if you don’t understand.           



Go to college Stay on at school 
Get an 

apprenticeship 
Something else I don’t know 

 

5. HOW LIKELY DO YOU THINK IT IS THAT YOU WILL EVER APPLY  
TO UNIVERSITY? Please circle one. 

 

 

THANK YOU!

 

Very Likely Fairly Likely Not Very Likely Not At All Likely 

6. How much do you agree with 
the following? 

Strongly 
disagree 

 
(Definitely 
not!) 

Disagree 
 

(No) 

Neutral 
 

(Maybe, 
maybe 
not) 

Agree 
 

(Yes) 

Strongly 
agree 

 
(Yes, 
definitely) 

University is for people like me .           
I have the ability to make decisions about my 

future.            

I understand the options that are available to me 
when I’m older.            

I can develop the skills to achieve my ambitions.            



 

3. What was your favourite workshop? Why? 
 

1. How much do you 
agree with the following 

statements:  

Strongly 
disagree 

 
(Definitely 

not!) 

Disagree 
 

(No) 

Neutral 
 

(Maybe, 
maybe 

not) 

Agree 
 

(Yes) 

Strongly 
agree 

 
(Yes, 

definitely) 

I enjoy what I am learning in school           

I am motivated to do well in my studies            

It is important to me that I get good grades           
It is important to my family that I get good 

grades           

I feel like a real part of the school           
People at school notice when I am good at 

something            

I am included in lots of activities at school           

2. How much do you 
agree with the following 

statements:  

Strongly 
disagree 

 
(Definitely 

not!) 

Disagree 
 

(No) 

Neutral 
 

(Maybe, 
maybe 

not) 

Agree 
 

(Yes) 

Strongly 
agree 

 
(Yes, 

definitely) 

I enjoyed participating in the workshops            
At least one subject explored in the 

workshops was completely new to me.           
I am interested in exploring at least one 

subject explored in the workshops further           

Participating in championing boys has 
allowed me to explore new interests that I 

want to carry forwards           

I found it useful meeting and speaking with 
the student ambassadors           

I felt that I could relate to the student 
ambassadors after meeting with them      

Visiting the university campus helped me to 
imagine myself as a future university student           

As a result of participating in championing 
boys, I feel more motivated to do well in my 

studies      
After participating in championing boys, I feel 

like I would fit in at university      



4. What was your least favourite workshop? Why? 
 

 

7. Is there anything you would change about the championing boys 
programmes? If so, what is it and why? 
 

 

THANK YOU! 
 

 

5. How much do you agree with the 
following? 

Strongly 
disagree 

 
(Definitely 
not!) 

Disagree 
 

(No) 

Neutral 
 

(Maybe, 
maybe 
not) 

Agree 
 

(Yes) 

Strongly 
agree 

 
(Yes, 
definitely) 

University is for people like me .           

I have the ability to make decisions about my future.            

I understand the options that are available to me when 
I’m older.            

I can develop the skills to achieve my ambitions.            

6. How happy do you feel doing the 
following?  

     

Trying something new.           

Doing something you don’t think you’re good at.           

Sharing your thoughts and feelings with others.           

Asking for help if you don’t understand.           




